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Acknowledgement of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where
our centre is located and recognise their continuing connection to
country. We pay our respects to Elders past and present, and extend
that respect to all Aboriginal peoples.

Context
Service Context
South Port Kindergarten is situated near the southern beaches of Adelaide in the suburb of Port Noarlunga South. Our kindergarten is set amongst a range
of sporting facilities, and is walking distance to the beach, and the community hub at Seaford Meadows. Our catchment area consists of Seaford
Meadows, Port Noarlunga South, Old Noarlunga and a small section of Seaford. Our site was previously known as Seaford K-7 Campus Preschool.
The kindergarten is on the same campus as South Port Primary School, but is considered a standalone preschool. Being situated on one site enables a
strong partnership with the school, including a joint Governing Council. We are able to access school facilities such as the library, and have regular
classroom visits with the reception classes in the latter part of the year. The kindergarten shares a boundary with the junior primary nature play area,
which allows children to talk to siblings and friends during play time.
In 2021, our enrolment numbers are capped at 70, operating with two groups of children: a Monday/Tuesday group of up to 40 children and a
Wednesday/Thursday group of up to 30. Children, in their eligible preschool year as a 4 year old, attend 2 full days and alternate Friday mornings and this
provides their entitlement of 15 hours of preschool a week through Universal Access.
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as
an additional document via the Comment option under the Tools tab

At South Port Kindergarten we believe that all children are capable and competent learners and that each child is a unique individual who possesses rights
and responsibilities as an important and influential member of their community. We value children being confident and resilient and having the
opportunity to become responsible and caring citizens.
We believe that children will flourish in a learning environment where they are welcomed, respected and have a strong sense of belonging and where
there is a culture of safety to take risks in intellectual, social and physical challenges and where the joy and effort of learning is acknowledged by all.
We will therefore work together with each child and his or her family to implement a play-based curriculum which will scaffold, stretch, make visible and
celebrate their learning journey at kindergarten.
Reviewed November 2020
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
The Early Years Learning Framework, the Indicators for Literacy and Numeracy and the Reflect Respect Relate document are used to support our reflections, programming,
individual learning plans and One Plans. Weekly staff meetings ensure ongoing reflection and evaluation of spontaneous and intentional play and teaching experiences for both
the indoor and outdoor learning environments.
Ongoing observations of all children provide information for programming and for individual learning plans. A profile on each child is developed through reflective practice,
observations and individual information meetings with families in Term 1. This enables staff to be responsive to children's interests, developmental needs and strengths. One
Plans are developed for children with additional rights, and individual learning goals are recorded and children are supported to achieve these goals. A visual system is in place to
support educators to observe all children to ensure improvement for every child.
Learning conversations are organised in Term 3 for each family to meet with an educator and share information about their child. Evidence of learning, based on the Early Years
Learning Framework and the child's literacy, numeracy and learning dispositions are discussed. These meetings provide families the opportunity to work in partnership with
educators to plan children's continued learning.
Children's voice is valued, respected and contributes to programming. Educators use observations of children's play and learning as a basis for ongoing planning. Educators place
emphasis on noticing children's play and interests and these observations form part of our cycle of planning.
Intentional planning and teaching occurs for smaller group experiences to further extend children's engagement and provide opportunities for children to contribute, collaborate
and participate in language rich experiences and in developing skills in numeracy. By placing children in a focus group with a key teacher children are able to develop a strong
sense of belonging. Children are able to access a wide range of books and literacy opportunities through an extensive selection of books both inside and outside. Interactive story
tables are a regular part of the learning environment.
A numeracy corner with both man made and natural objects for children to explore and practice patterning, noticing, sorting, classifying, matching, number sense, and
measurement is provided inside, and educators provide opportunities throughout the entire learning environment for children to engage in and use their mathematical thinking.
Using natural objects is an important part of our pedagogy and practice, and children are supported and encouraged to engage in activities such as mud play, sand and water play,
potion making with herbs and flowers, and sorting natural objects to promote vocabulary, both from a literacy and numeracy perspective, sensory stimulation, and a sense of
being in the moment.
Children are encouraged to problem solve, 'have a go' and to persist when activities may be more challenging. Educators have a shared pedagogy around supporting children to
increase their independence skills throughout the year, and use language to stretch children's learning. This is also evident in observations and learning stories.
Children with speech and language concerns are identified through observations and speech and language screeners which become the starting point for referrals to Speech
Pathology intervention through DfE Support Services.

Page 4 of 16

Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
As part of the ongoing COVID-19 Health practices, educators have incorporated and model hand washing, hand sanitizing, and covering coughs and sneezes. Parents and caregivers are
contacted to collect children if they present as unwell.
Children are encouraged to develop self-help skills and healthy practices -eg. washing hands before eating and after using the bathroom, and being sunsafe.
The importance of eating healthy food and drinking water is promoted and information about this is provided to all families through the Information session for all new families, the
meeting held with individual families in term 1, newsletters and the parent handbook. Child and Family Health checks are organised at least 3 times during the year. (NQS 2.1.3)
Systems are in place to ensure that timely checks are organised to provide every reasonable precaution to protect children from harm:
-regular safety checks for both the indoor and outdoor environments
-WHS is a regular agenda item at staff meetings to ensure relevant information is shared and any issues are addressed
-each term there are planned emergency practices for both evacuation and invacuation. These are organised for set weeks in the term. Feedback about the practices are discussed and
documented
Educators work in partnership with families, special educators and support personnel to support children in regulating behaviour.
This discourages unsafe play as children develop positive interactions with peers.
Educators support children in learning dispositions including persistence and perseverance, caring for others and playing safely through verbal communications, modeling, and peer
support.
Additional staffing is organised- some of which is self funded by our site to provide further support and supervision for individual children and to supports any additional health needs.
The Child Protection Curriculum is embedded into the program throughout the child's year at our kindergarten. Educators have recently updated training in this area.
Child protection is an agenda item at staff meetings, and planning the curriculum is discussed at curriculum meetings.
Children are involved in developing risk management plans to develop safe practices and safe play.
Programming incorporates strategies that promote physical activity, inc. a Fun Fit Day and Outdoor learning days.
Relaxation techniques such as mindfulness and yoga are incorporated into group times.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 3: Physical Environment
Children access both the indoor and outdoor learning environments throughout the day. Learning is seen as equally important in both environments.
Educators respond to children's interests in physical and intellectual challenge. This is evident in programming and the range of activities, both indoors
and outdoors that are offered to engage and stimulate children. Educators respond to children's interests and developmental needs by providing a rich
and stimulating learning environment.
Recycling is a practice that is actively embraced as part of the daily program. There is a commitment ensuring that recycling is embedded in the program
and in the kindy routines (eg at fruit time and lunch time). Each year the Onkaparinga Council visits in term 1 to discuss and model to children about
sustainable practices (reduce, reuse and recycle). These sustainable practices continue to be promoted throughout the curriculum -daily routines, games,
stories and discussions etc.(NQS 3.2.3)
Educators are enthusiastic in providing a learning environment that develops children's connection with and respect for the environment, incorporating a
focus on nature play to encourage children's exploration, curiosity, imagination and creativity. The inclusion of gardening activities -eg growing
vegetables, herbs,and flowers- and caring for various live creatures -such as leaf insects, caterpillars and butterflies , and silkworms and silk moths provide
connections with nature and supports National Quality Standard 3.2.
Our educators believe that a stimulating learning environment both indoors and outdoors needs to be well planned and programmed for as the physical
environment is critical to stretch children's curiosity, exploration, problem solving and engagement in literacy and numeracy opportunities.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 4: Staffing Arrangements
Team work is considered critical in planning the program. Staff meetings are held weekly on alternate Mondays to ensure that they are inclusive of all
staff- full time and part time staff. Curriculum meetings are held on the opposite Monday. This enables staff who work with either (or both) of our 2
groups of children(the Monday/Tuesday group and the Wednesday/Thursday group) the opportunity to discuss and plan for the group that they are
working with.
A folder for the minutes of staff meetings is accessible for staff to refer back to and to access information if they were unable to attend a meeting.
Agenda items include Child Protection, Programming, WHS, Facilities, reflection on Step 4 of the PQIP, Focus Children and AOB. The meeting minutes are
arranged in the Quality Areas to ensure all areas are considered. Critical reflection on children's learning and development are discussed and educators
respond to children's interests and developmental needs through the program.
There is an expectation that all educators meet with the Director twice during the year. Educators are encouraged to undertake professional development
and where possible undertake training as a team to improve and challenge their pedagogy and practice.
In Term 4 2020 educators undertook training in Literacy and Numeracy with a focus on Nature Play as part of a River Hub Partnership initiative. Staff
attended a training day with Autism SA as a team to enable us to use strategies to support children.
Pupil Free Days are organised to enable the staff team to work together, reviewing goals for children, the site's philosophy statement, review the year
(including reflecting on parent surveys and staff perspectives of the current PQIP and exploring future directions for the future PQIP.
For those children who require additional support, both early assistance funding (IESP grant and review funding) and extra site- funded staffing is
organised. This additional staffing enables both additional 1:1 work with children and provides the opportunity to have a smaller and targeted group for
speech and language support.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 5: Relationships with Children
Positive relationships between educators, families and children are embedded into the culture and practices at our kindergarten. This is evident when
children and their families are welcomed on arrival at kindy and when new families visit to enrol or view the kindergarten.
There are a number of opportunities for meeting with families to support children's learning and well being. These include individual enrolment meetings,
and individual meetings held with focus group educators in Term 1 and Term 3. Discussion invites the parents view of their child's strengths, interests,
family interests, any anxieties that their child may have and what the family would like for their child's year at kindergarten. A further meeting is held
between the child, the family and their focus teacher in Term 3. This meeting is referred to as a Learning Conversation and is based around the 5 Learning
Outcomes of EYLF- looking at the child's strengths, and where they may need strengthening and extending. These meetings are a more formal
arrangement that we have received positive feedback and participation from. We also encourage and welcome informal discussions and sharing about
what their child is doing at kindy, and communications from families regarding worries or problems.
Educators provide a 'welcoming feel' to the kindergarten, and there is a strong sense of
1. RESPECT for children, families, staff and visitors
2. BELONGING and being a community
3. BECOMING a part of the school community through visits to reception classes and interactions with new educators at school. (This is an advantage of
working with school staff)
Children's voice is encouraged, respected and valued in decision making and problem solving.
There is a balance between intentional teaching and incorporating a child initiated curriculum. There is a strong focus on encouraging persistence,
developing safe play practices and to assess risks. The Reflect, Respect, Relate tool is used to measure children's engagement in learning, and to critically
reflect on educator practice.
Children are placed into smaller groups (for stories, discussions, songs and games)- and by belonging to a smaller group with a focus teacher children and
educators develop stronger connections and relationships within the larger group.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 6: Collaborative Partnerships with Families and Communities
Being on a shared campus with South Port Primary School enables a more collaborative partnership with our local school, for example, supporting
pedagogical practices, transition and continuity of learning. Kindergarten children are able to visit the school, both in informal visits and in more organised
arrangements. Children at kindy and school can share in play- based learning opportunities and connect with each other by playing next door to each other.
As a member of the River Hub Partnership strong and collaborative local networks have been made between the 4 kindergartens and 6 schools. It has enabled
local kindergartens and schools- including primary and the secondary school to share their pedagogy and practice.
Currently there is a joint Governing Council with the school. A 'kindy voice' is encouraged to ensure that kindergarten matters are heard and addressed.
Membership of the Governing Council consists of school families, kindergarten families and those families that have children attending both the kindy and
school. This provides an opportunity for parents to have a say in decisions affecting both school and kindergarten communities and allows kindergarten
parents to be informed when making decisions about their child's future schooling.
'Family Connections' is a playgroup program that has operated during and alongside the Friday morning kindy session. By attending this program, families and
children are supported in their transition into kindy. Playgroup was deferred in 2020 due to COVID restrictions. The decision was made by educators to
reconsider this for the future, with a plan to target families who will be enrolling in our site. There were many benefits: positive relationships were formed
between families, children and educators during Family Connections. It provided an opportunity to support children who may require early intervention. Book
packs and information sheets about supporting children with their speech and language were shared with parents. Children attending Family Connections
were given a toddler pack of books while kindergarten children receive a preschool pack of books.
A Community News Board provides current items, the kindergarten programme, information and events of interest for families.
Educators are working closely with families to build stronger partnerships though:
*information on enrolment in Term 4 of the year prior to their child starting kindy
*Educators meeting individually with each family during Term 1 to build a profile about each child supporting their child's learning and wellbeing
*a 'Learning Conversation' held in Term 3 with each family and their child's focus teacher- this is in addition to any informal 'catch-ups' that parents or
educators have.
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With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 7: Governance and Leadership
A collaborative team culture exists through:
*consistency with staffing,
*regular weekly staff meetings and programming - for sharing and critical reflection (held on alternate Mondays to ensure they are inclusive of part time
staff
*regular (twice/year) Professional Development Reviews with all staff clarifying directions and pedagogy.
There are effective opportunities for reflection to enable continuous improvement:
*The PQIP is on the agenda at staff meetings
*In Term 4, educators as a team, review the PQIP and look at the feedback from families from the Parent Opinion Surveys, children's comments, and
critical reflection by educators in developing future directions and goals for the following year's PQIP.
* In term 4 of each year staff review the kindergarten's philosophy to ensure it accurately reflects pedagogy and practice.
The River Hub Partnership kindergarten directors have joined with Beach Rd. Partnership Directors to meet each term to share best practice, make
broader connections and collaborate across sites.
Self review through personal Professional Development Plans ensures continuous improvement and reflective and critical reflective practice (of
pedagogy, program, routines, staffing, administration tasks and professional development)
Having a part time staff team, making sure all staff is informed means ensuring effective communication which is critical to ensure an inclusive culture.
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Quality Improvement Plan for
South Port Kindergarten

2021

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
Goal 1:

1

To increase children's ability to use mathematical language in relation to measuring and
comparing their world.

Challenge of practice:

2

Analyse
and prioritise

Determine
challenge of
practice

If we develop our understandings of the numeracy indicator 'I measure and compare my world' and provide an environment rich in opportunities to explore, notice and describe all
attributes of measurement in the kindergarten's learning environments, then we will improve children's understanding and use of measurement and comparative language.

Actions

NQS links

Timeline

Resources

Responsibility

All staff to take part in numeracy PD in Week 1 (Pupil
Free Day) in preparation for intentional teaching in
both group time experiences and in responding to
children's play in Term 1.

1.2.1, 1.2.2,
1.3.1, 1.3.2

Term 1

Numeracy Guide Book
EYLF
Preschool indicators of Numeracy
"Maths is all Around you." Marian Knaus
Reflection on nature play resources from PD in
2020

All educators

Although our goal reflects measurement, we plan to engage children
in all areas of numeracy over the year: Quantifying, number sense,
collecting data, and place and space in the world. We would like to
place a focus on natural resources and loose parts in children's play.

1.1.1, 3.2.2,
5.1.1

Terms 1,2,3,4

Preschool Indicators of Numeracy
Numeracy guidebook
Nature play resources
"Maths is all Around you." Marian Knaus

All educators (PD plans)

1.1.2, 1.3.2
Collect observations to inform planning and
extension of children's numeracy learning, beginning
with children's current knowledge.

Ongoing

Children
Educator knowledge
Preschool Indicators of Numeracy
RRR: Active Learning Environment
Scale

All educators

Family interviews in Terms 1 and 3 to connect with families 6.1.2,
about site goals, to provide an opportunity to share
6.2.2, !.3.3
knowledge of their child's numeracy learning and participate
in the program. Provide resources to families eg) youcubed

Term 1, Term 3

Parent knowledge
Educator knowledge
You cubed- Jo Boaler
DfE Great start web site

Director and teachers

Success criteria

3
Plan
actions for
improvement

Children are articulating comparative mathematical language in their every day play. Evidence from pedagogical documentation demonstrates this.
There is an improvement in the result from the RRR Active Learning Environment Scale.
Families are engaged in children's numeracy learning, and this is evident in Term 3 learning conversations.
Educators will share improvement around numeracy teaching in their PDP's.
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Learning Improvement Plan

1

To support children's increasing capacity to respond to sounds, patterns and words in speech

Goal 2: and language.
Challenge of practice:

2

Analyse
and prioritise

Determine
challenge of
practice

3
Plan
actions for
improvement

If we implement a consistent and whole-site approach to supporting children in responding to sounds, patterns and words in speech and language, then we will
improve children's phonological awareness, sense of rhyme and vocabulary.

Actions

NQS links

Timeline

Resources

Responsibility

Identify children with speech and/or language difficulties via the
speech and language screeners to be referred to Support Services.
Discuss this action with parents to gain background knowledge
(Family Interviews in term 1 and informal meetings with parents)

1.3.1, 1.3.2

Term 1

Speech and language screening
tool. (from DfE Support Services)
Speech Pathologist, Special
Educator (Support Services)

All educators
Director to contact family and DfE
support services for possible
referral.

Provide professional development opportunities to
staff for phonological awareness and EALD learning.

1.2.1, 1.2.2

Term 2

EALD learning hub (Geetha Nair)
Speech resources (DfE Speech Path)
Preschool Literacy Improvement
planning

Director
All educators (PD plans)

1.1.2, 1.2.2,
Incorporate rhyme, sounds and syllable awareness
throughout the rhythm of the day, both intentionally 1.3.2
at group times, and in interactions with children.

Ongoing

Preschool Literacy Guide Book
Improvement planning
Musical Muscles
Educators and children
Music resources (DFE Music Strategy)

All educators
Teachers

1.1.3, 1.2.1,
1.2.2, 1.3.1

Ongoing

Nature play resources
Preschool indicators of literacy
EYLF: Children are effective
communicators

All educators

Provide extensive and responsive opportunities for
vocabulary growth through nature play, a literacy
rich learning environment, and scaffolding.

Success criteria

Children are spontaneously recognising beginning sounds in words, and this is recorded in observations
Children are engaging in rhyme, and this is evident in pedagogical documentation recording children's voice.
Children are demonstrating an improvement in the use of syllables in their language and this is evident in
observations.
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Learning Improvement Plan

1

2

Analyse
and prioritise

Goal 3:

Determine
challenge of
practice

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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National Quality Framework priorities
Priority

To increase children's
ability to use
mathematical language
in relation to measuring
and comparing their
world.

To support children's
increasing capacity to
respond to sounds,
patterns and words in
speech and language.

NQS links

1.1.2, 1.1.3,
1.2.1, 1.2.2
1.3.1, 1.3.2,
3.2.2, 4.2.1,
5.1.1, 5.2.1,
6.2.3

1.1.2, 1.1.3,
1.2.1, 1.2.2,
1.3.1, 1.3.2,
1.3.3, 4.1.1,
6.1.2

Key steps

Timeline

Resources

Responsibility

All staff to take part in numeracy
PD

Term 1, Week 1

Preschool Numeracy guidebook
Numeracy Guide Book
EYLF
Preschool indicators of Numeracy
"Maths is all Around you." Marian Knaus
Reflection on nature play resources from PD in 2020

All educators

Collect observations to inform planning and
extension of children's numeracy learning,
beginning with children's current knowledge.

Ongoing

Children's knowledge
Educator knowledge
Preschool numeracy guidebook
Preschool Indicators of Numeracy

All educators

Family interviews in Terms 1 and 3 to connect with parents
about site goals, to provide an opportunity to share
knowledge of their child's numeracy learning and participate
in the program. Provide resources eg) youcubed

Ongoing

Parent knowledge
Educator knowledge
You cubed- Jo Boaler
Great start
"Maths is All Around You" Marian Knaus

Director and teachers

Identify children with speech and/or language difficulties via the
speech and language screeners to be referred to Support Services.
Discuss this action with parents to gain background knowledge
(Family Interviews in term 1 and informal meetings with parents)

Term 1

Speech and language screening tool.
(from DfE Support Services)
Speech Pathologist, Special Educator
(Support Services)

All educators
Director to contact family and DfE
support services for possible referral.

Provide professional development opportunities to
staff for phonological awareness and EALD
learning. Contact Geetha Nair for support with
EALD learning.

Term 2

EALD learning hub
Speech resources (DfE Speech Path)
Preschool Literacy Guide Book

Director
All educators

Incorporate rhyme, sounds and syllable awareness
throughout the rhythm of the day, both intentionally
at group times, and in interactions with children.

Ongoing

Preschool Literacy Guide Book
Musical Muscles
Nature play resources
Preschool indicators of literacy
EYLF: Children are effective communicators

All educators
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